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Abstract 
Student "success" may be viewed in terms of 3 domains. A "good" 
student is often referred to as being either "intelligent", or "well 
behaved", or "academically successful". But what, if any, are the 
connections between these domains? Is there a strong connection, for 
instance, between high " I Q  and academic performance? Do students 
with high "IQs" behave better for their teachers? Do students who 
behave better for their teachers tend to be the same ones who are 
ranked higher in terms of their academic performance? This study 
investigated the nature of such connections by compaing IQ scores 
with teacher perceptions of academic performance and general 
classroom behaviour. 
INTRODUCTION 
The traditional understanding of "IQ has been under concerted attack in recent years. 
After more than a century of research and development in the area of IQ, the concept 
has come to be seen with great caution, if not outright cynicism. In recent times, 
alternate concepts such as "multiple intelligences" (Gardner, 1983) and "emotional 
intelligence" (Goleman, 1996) have tended to dominate the discussion about what it 
is to be "bright", "smart", "clever", or display the characteristics of similar semantic 
cognates. Despite the continued existence of staunch advocates of the concept of IQ 
(e.g. Herrnstein & Murray, 1994) the very notion, together with its measurement 
instruments, has come under heavier scrutiny than ever before. Indeed, the 
"postmodern" mindset has been to deconstruct distinctions between "cognitive" vs. 
"affective" domains. This has probably served as a much needed corrective to the 
overly "cognitive" emphases that accompanied the development of the IQ construct. 
Indeed, Goleman (1996, p.34) wrote that "one of Psychology's open secrets" now "is the 
relative inability of grades, IQ or exam scores, despite their popular mystique, to predict 
unerringly who will succeed in life." At best, Goleman -concluded, IQ contributes about 
20% to the factors that determine life success, which leaves 80% to other forces. 
Apart from the conceptual arguments surrounding the nature of IQ, however, for 
many teachers, it would be a self-evident truth that there is a close connection 
between student intelligence, and academic performance. Concomitantly, many would 









